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*Please type your first name, last name, and site location in the chat box.
*Please check to see that you are muted.
*Trainers will stay on after the class to answer questions.

Stephanie Ervin
NEA ESP At-Large Director
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Agenda – Equity Part A
FCS01 – Introduction to Cultural Identity and Diversity

Three Universal Truths
•

Building Relationships

•

Believing and Connecting with Students

•

Teaching Students to Time Travel

Be the Buffalo.
We change our climate, culture and schools
one interaction at a time!!

•Educator to whole class
•Educator to individual
•Student to student
•Family relationships

•Classroom Meetings

• Symbolic Communication
• Physical Communication
• Verbal Communication
• Non-Verbal Communication

•Tier 1 Behavior Interventions
•Tier 2 Behavior Interventions

Critical Awareness & Reflection of Cultural Beliefs & Assumptions
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Stay Engaged

Accepting of Difference

Speak Your Truth

Respect

Experience Discomfort

Have an Open Mind

Listen for Understanding

NO Fixing

Expect and Accept Non-closure

G lenn Singleton

Entry Activity...
1. Think about a time when you had a hard time
connecting with a student, a group of students, or
the whole class.

2. What was the reason for the disconnection?
Cultural mismatch? Family? Gender? Personality?
Behavioral? Socio-economic status?
3. Given the current COVID situation and remote
learning atmosphere, how are the relationships
with your students changing or impacted?

4. Think about why you do what you do every day.

Go to www.menti.co m

Enter Code:
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Symbol of Sacred Life and Abundance

There is a great lesson about success and

Face the Storm

leadership from studying the way that
buffalos respond to storms.
Instead of outrunning the storm they actually
run right at the storm. Minimizing the

amount of pain and time and frustration they
experience from that storm!

Be the Buffalo
Wilma Mankiller, the first female principal chief of
the Cherokee nation, once told of how the cow runs
away from the storm, while the buffalo charges
directly toward it—and gets through it quicker. She
said, “Whenever I'm confronted with a tough
challenge, I do not prolong the torment or challenge,

I take it head on. I become the buffalo.”
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5 minutes

TED Talk: Every Kid Needs A Champion
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WHAT IS YOUR MANTRA?

“ I am somebody. I was somebody when I
c ame. I’ll be a better somebody when I
leave. I am powerful and I am strong. I
d eserve the education that I get here. I have
t h ings to do, people to impress and places
t o go.”

• What was your big take away from the video?
• What stood out to you the most?
• If you have a mantra, please share it with your
group.
• If you do not have a mantra, would you be willing

to create one and what would it convey?
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B u i lding Student and Educator Relationships

cc: t uchodi- htt p
s :/ /www.flic kr .c o
m/ph
ot o
s /350
3436
049
1@N01

Greeting
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•Highlight two strategies that you have tried
out in response to COVID.
•Highlight two strategies that you would like
to try in this COVID environment.

•How would you adapt these strategies to an
online environment?
cc: ar j 03-ht tps :/ /www. flic kr. com/p
hotos/ 74
157
931@N0
0

Relationship Building Strategies Share Out
•Hi g h l i g h t two •Hi g h l i g h t two •Ho w wo u l d y o u
s trate g i e s th at s trate g i e s th at a d a p t th e se
y o u h a v e tri ed y o u wo ul d li ke to s tra te g i e s to a n
o u t i n re s po n se try i n th i s COVID o n l i n e
to COVID.
e n v i ro n m en t.
e n v i ro n m en t?

Grou p 1

Gro u p 2

Grou p 3

Gro u p 4

Gro u p 5

5 minutes
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•How do we move from an “I”

to a “We” and “Us”.
•What can we do together?

The Science of
Resiliency

Kids at Hope: Rick Miller, Arizona State University

Click to add text
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What is your belief system?

• Demonstrating your belief and that of your
school/organization that you believe all kids are capable
of success, No Exceptions

• Kids do better in life when they
have meaningful and sustainable
relationships with caring adults.
Kids at Hope describes those
relationships as Aces. Ensure
every young person receives
multiple Aces.
WEA Teaching Equity Conference
with UW Edgar Martinez Fellows.
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• Teaching kids the power of time traveling to four destination points. Hope is the ability to
visit your future, return to the present and prepare for the journey. This skill is taught and
learned. Are you teaching your young people to be time travelers?

Believe, Connect, Time Travel

Career and
Education

Home and
Family

Community and
Volunteerism

Hobbies and
Talents

5 minutes
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Student to Student Relationships

More than one out of every five (20.8%)
Students report being bullied
N ational Center for Educational Statis tics , 2016

86% of students said, “other kids picking on them,
making fun of them or bullying them” causes
teenagers to turn to lethal violence in schools

http:/ / s tandforthes ilent.org
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Bully victims are between 2 to 9 times more
likely to consider suicide than non-victims

http:/ / s tandforthes ilent.org

What are some student to student struggles you
have noticed amongst the students you work
with?

Questions To Consider…
•

What types of relationships exist between my students?

•

How do my students treat others who are different from them, physically,
socially, culturally, linguistically, academically, and socio-economically?

•

What are some ways my students show kindness to another?

•

How often do I witness teasing and bullying behavior of some kind?

•

How can bullying look different in a COVID and/or online environment?

•

What safety measures need to be considered when setting up the Google
Meets or Zoom class gatherings?

•

How do my students respond when they see someone else being treated
unfairly?
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What happens when the student and
educator relationship doesn’t work?
Protocol for Conducting Collaborative
Student(s) Conferences
1. Connect
2. Conduct Research
3. Clarify
4. Collaborate
5. Closure
6. Revisit and Reconnect

The will and skill to
create authentic and
effective relationships
across differences.
—Gary Howard

What is your biggest take away from this portion of the
presentation?
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30 minutes

Agenda – Equity Part B
FCS06 – Equity
Relational Equity
•

Part A: Three Universal Truths, Relationship Building

•

Implicit Bias

•

Breaking Down Disproportionate Discipline Practices

Be the Buffalo.
We change our climate, culture and schools
one interaction at a time!!
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• Think back to the video, "The Look", what reactions did you
have and why do you think you reacted that way? What
implicit and explicit biases can you identify?

• Think back to your selected student or group of students
identified at the beginning of the training and think about

what implicit and explicit biases may have factored into
the decision.
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5 minutes
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B
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Click to add text
Click to add text
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• Implicit biases are pervasive because they are based on fear. Fear
creates stress and leads automatic fight and flight
behaviors. What are your student triggers?
• Implicit biases often do not align with our declared beliefs
• People are often unaware of their implicit bias
• Implicit biases predict behavior

• A lot of contemporary racism occurs without intention or
malice. It does not require “racists”.
• What policies and institutions perpetuate bias?
Harvard's Project Implicit

WHAT IS IMPLICIT RACIAL BIAS?
Implicit racial bias is a mental process that causes most of us to have negative attitudes about
people or groups of people based only on their race or ethnicity.
❑

Typically, these people are not
members of our own racial or ethnic “in
group,” although implicit bias can also be
directed at people who look and think like
we do.
❑

AMYGDALA

Many researchers believe that implicit
racial bias is fueled by “symbolic”
attitudes that we all develop over the
course of our lives starting at a very early
age.
❑

These attitudes are formed from distorted messages that we are exposed to every day from a
variety of sources—television, newspapers, magazines, conversations with people we trust —that
depict African Americans and other people of color in a negative light.
❑

59

MOST PEOPLE ARE NOT AWARE OF THEIR OWN
IMPLICIT RACIAL BIAS

H idden

Les s
Egalitarian

Selfreinforcing

• Implicit racial bias resides in our “unconscious mind,” the part
of the brain that many researchers believe is beyond our direct
control

• Unconscious attitudes are less egalitarian than what we
explicitly think about race

• Our refusal to talk about and confront issues of race reinforces
implicit racial bias

60
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WHY SHOULD WE CARE ABOUT IMPLICIT RACIAL BIAS?
Research at the Kirwan Institute suggests that implicit racial bias is one of the two principal forces that energize widespre ad racial and
ethnic inequality in our society (the other is structural racialization). Understanding the causes of implicit racial bias an d pushing back
against its consequences are critical to the movement for social justice and racial equality.
Ne g ati ve S ymb o l i c
Atti tu d e s

Raci al In e q u al i ty &
In j u sti ce

Di scri mi n ati o n

Imp l i ci t Raci al Bi as

P re j u d i ce & Raci al
S te re o typ i n g

61

• Thinking about a situation in your own buildings.

• What cultural conflicts do you think played into that situation?
• Would the outcome have changed if, the student’s race, gender,
ethnicity, indigenous peoples, LBGTQ+, class, immigration status,
ability, or religion were different?
• How does discretionary discipline play a role in the situation?

5 minutes
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• Internalized racism lies within individuals. These are
private beliefs about race that reside inside our minds.

• Examples: prejudice, xenophobia, internalized
oppression and privilege, and biases (conscious and
unconscious) about race influenced by the dominant
culture.

• Interpersonal racism occurs between individuals.
Once we bring our private beliefs about race into our

interactions with others, we are no in interpersonal
realm.

• Examples: public expressions of prejudice, hate, bias

and bigotry between individuals.

• Institutional Racism occurs within institutions. It involves
discriminatory treatment, unfair policies and practices,
and inequitable opportunities and impacts, based on
race.
• Examples: A school system that concentrates people of
color in the most overcrowded, under-funded schools
with the least experienced teachers.

22

1/11/2021

• Structural racism is racial bias across institutions and
society. It’s the cumulative and compounding effects of
an array of factors that systematically privilege white
people and disadvantages people of color.
• Examples: The ”racial wealth divide” (where whites have
many times the wealth of people of color) results from
generations of discrimination and racial inequality.
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• We can choose to create the space and support to act…
• … Consciously

•

… Consistently and
• … Courageously
• On our values.
• We can practice pushing the “pause button” to interrupt our patterns, fears and
biases. We can develop “equity muscles and memory” to override old habits and
responses.
• We can lean to prime ourselves and others to take mindful action.

• Always be mindful that we are all in different places on our cultural
competency journey.
• There is a level of shame in implicit bias, it does not originate from yourself, it
originates from the systemic advantage or oppression that occurs.
• Social media perpetuates our implicit biases consciously and subconsciously.
• Our own internal fears are often the barriers of building positive,
authentic relationships.

5 minutes
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• This deliberate
practice serves as an
equity prime—a
reminder that evokes
consideration and
consciousness of
racial/gender impacts
and racial/gender
equity—during an
important choice
point; thereby helping
to counteract
unconscious bias.

Hope
Resiliency
Belief System
School Dropout Rates
Peer Relationships
Discipline Referrals
Adult Relationships
Academic Achievement
Academic Failure
Behavior
Social Emotional Well-Being

Prevention

Framework for
Increasing
Equity in
School
Discipline
© 2017 by American Educational
Res earch As s ociation
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• School discipline continues to present an
enormous challenges for education leaders.
Getting it right takes balance, judgment, and
wisdom. Let's make our decisions wisely.

Thomas Ford Institute, 2018
Michael J. Petrilli

1. Advocates for fair school discipline are right to be alarmed by the
dramatic racial disparities. Schools nationwide suspended 2.7
million students in 2015–16—100,000 fewer students than 2013–14.
But African American male students represented a quarter of all
students who received an out-of-school suspension in 2015–16,
despite making up only 8 percent of enrollment. Multiple studies
have found that educator bias explains some of these disparities.

2. The same studies that find evidence of racial bias in
disciplinary actions also find that such bias only explains
some of the disparities. Differences in student behavior are
also a major factor. That's not because of the race of the
students, but because, tragically, different racial groups face
different kinds and degrees of trauma, abuse, and

deprivation, many of them associated with poverty.
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3. Educators need to understand the truly tough
circumstances that some children face outside of school
and do their best to help them cope. Identifying appropriate
mental-health supports is particularly important. Addressing
the underlying causes of student misbehavior can go a long

way toward nipping it in the bud.

4. It's just as important for empathy not to turn into excuses
for behavior that is out of line or compromises students'
academic potential. All students need to learn how to
control their impulses and behave in acceptable ways, as
well as cultivate an attitude that reflects motivation and

engagement.

5. Long suspensions reduce learning time for those
being punished and may not improve their behavior. It's
worth trying in-school suspension for nonviolent
offenses, with supports for students so they can behave

better and continue learning the valuable skills and
knowledge that schools exist to teach them.
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• 6. Those who break rules can't be our exclusive concern; their
classmates also have the right to learn. We must protect their
learning environment to stay on track and close achievement gaps.
Research also shows what common sense indicates: One or two
disruptive students can erode the learning of an entire classroom.

It should alarm us that in 2015–16, 43 percent of educators reported
classroom misbehavior that affects their ability to teach students ,
according to the National Center for Education Statistics.

7. A 2013 report by researchers at The Civil Rights Project at UCLA
found that thousands of public schools suspend more than a
quarter of their students every year. And that is still the case for too
many schools today—a sign that they are careening out of control
on disciplinary measures. While it's bad to ignore schools with such

high rates of suspensions, it's arguably worse to respond by simply
commanding that they get their numbers down without providing
massive amounts of support.
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Highlights

Implications if
we don't
dismantle or
disrupt the
system

Implications Pre-COVID Mid-COVID
if we do
What did
Remote
dismantle the system What does
and disrupt
look like? the system
the system
look like?

Return to school
Post COVID
What system will you
create to breakdown
the racial inequities in
your realm of
influence?

Room #1
Room #2
Room #3
Room #4
Room #5

Room #6

* Google Doc for strategies
* 20 minutes for group work
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https://forms.gle/URRdz6TA85GucpYG9
This Google Form is feedback directly to the
trainers. It is not required.

• Pamella Johnson – Fundamental Course of Study Lead Trainer – Rochester ESP
Pamella.johnson@washingtonea.org; 253-318-8982
• Shawna Moore – Culturally Responsive Lead Trainer

Shawna.moore@highlineschools.org; 206-234-7897
• Keri Roberts – Culturally Responsive/Fundamental Course of Study Lead Trainer – Central Kitsap ESP
Kerbear422@gmail.com; 360-265-4688

• Ben Ibale – WEA Human and Civil Rights Coordinator
Bibale@washingtonea.org
• Cristi McCorkle – WEA Education Support Professionals (ESP) Coordinator
Cmccorkle@washingtonea.org
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• Stephanie Ervin, Land Acknowledgement: https://youtu.be/OmjdRQI kSCg
• Michael Jr. Video: https://www.youtu be.co m/ wat ch?v=L Ze5y2D6 0YU

• Rita Pierson Video: https://youtu.be/SFnM THhK dkw
• Denmark Video: https://www.yout ube. com/ w at ch?v=jD8tjh VO1 Tc
• Proctor & Gamble "The Look"

Video: https://www.youtu be.co m/ watch?v= aJav36Nbn58
• Proctor & Gamble "The Talk"
Video: https://www.youtu be.co m/ wat ch?v=X Pl3hZq FaLM

• http://www.k1 2. w a.us/s tuden tdiscipline/def aul t. aspx
• https://edexcellence.net/arti cles/seven-dos- and -don ts-of -school discipline-reform
• https://nwlc.org/resources/sus pension-r ates -for- girls-of- color -by-s t ate/

• https://edexcellence.net/arti cles/new-s tudy -the-ac ade mic- and behavioral-consequences-of-discipline-polic y- refor m
• https://www.theatl anti c. com/ed ucation/ archive/ 20 18/0 1/is -s chooldiscipline-reform-moving-too-fas t/550 196/
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